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Program Standard 4

Pedagogical Thought and Reflective Practice

	By design, the professional teacher preparation program fosters the ability of candidates to evaluate instructional alternatives, articulate the pedagogical reasons for instructional decisions, and reflect on their teaching practices.  The program includes literature-based analyses and critical discussions of educational and instructional issues that teachers and students face in California schools.  Candidates try out alternative approaches to planning, managing and delivering instruction.  They learn to assess instructional practices in relation to (a) state-adopted academic content standards for students and curriculum frameworks; (b) principles of human development and learning; and (c) the observed effects of different practices.


Reflection is key to training teachers and will be woven into all program coursework and fieldwork.  Candidates will have multiple opportunities for reflection, goal setting and self-assessment throughout the program.  Ongoing reflection and assessment of their teaching practices will provide candidates the opportunity to learn, practice, analyze and evaluate their own teaching.  The process of reflection and assessment will be facilitated throughout the program by course readings, discussions, analysis of educational theories and the professional literature, research, reflective writing describing the candidate’s observations, classroom experiences, and coaching by the Mentor Teacher.  The link between course content and classroom practice will be clear and deliberate, and will be strengthened through regular review meetings between course instructors and the Mentor Teachers. 

4(a) 
The program consistently articulates and models the importance of reflecting on practice and assessing alternative courses of action in teaching.  Candidates learn to select and use materials, plan presentations, design activities and monitor student learning by thoughtfully assessing student needs, defining important instructional goals, considering alternative strategies, and reflecting on prior decisions and their effects.
Reflection is one of the core activities of the HTH Internship Program.  A critical element in preparing candidates to analyze, evaluate and critique their own work, reflection will be embedded in every program course.  Candidates will learn to assess what does and does not work in the classroom.  Their reflection on their teaching practices and decisions, and how these affect students, forms an important basis for selecting and using instructional materials, designing and planning lessons and class activities, and monitoring student learning. 

Candidates will be introduced to the practice of reflection in each of the four preservice courses that are taught in the first summer session of the program.  During these courses candidates will use reflection to assess their own learning styles as well as their teaching skills.  This reflection will form the foundation for the adjustments and improvements they make as they learn how to design lesson plans for diverse students, use various assessment tools, and revise their instructional methods to meet the needs of their students. 

A variety of reflective practices will be used in the program’s coursework and fieldwork, including reflective journal writing, critical discussion with peers and mentors, case study analysis, and videotaped lessons.  All course instructors will require candidates to assess their own competency in meeting the Teaching Performance Expectations through reflection on their own skills and instructional strategies.  Because the program expects that candidates will engage their own students in reflective learning, the HTH Internship Program’s course instructors will model reflective practice, critical thinking and problem solving throughout program instruction.  A great strength of the program is that High Tech High teachers – Cooperating Teachers and Mentor Teachers – routinely keep reflective journals on their own practice.

The HTH Internship Program will teach candidates to use ongoing assessments in their instructional decisions.  Candidates will learn a variety of formal and informal assessment techniques, such as taking and analyzing running records and anecdotal notes, using surveys, questionnaires and reading inventories, and administering standardized tests.  They also will learn to define instructional goals and modify their instructional practices based on the results of such assessments.  The teaching methodology courses (HTH 102, HTH 105, HTH 109 and HTH 113) will connect such assessments to the use of alternative learning strategies in the classroom so that all students have access to the curriculum and are able to learn effectively.

The Teaching Practicum courses will run concurrently with the core academic courses and provide the venue in which candidates transform what they learned in their coursework into action in their classes.  In each of the Practicum courses, candidates will discuss practical teaching requirements for their own classrooms, develop strategies to address day-to-day issues, and reflect on the results of their instructional decisions.  Course instructors and Mentor Teachers will encourage candidates to draw on and reflect on their understanding of relevant theory and research when they make decisions about pedagogical practices in their classes.  The Mentor Teachers will coach and observe the candidates in their classrooms several times per week.  After the classes they will discuss their observations with the candidates and coach the candidates to assess their teaching practice, define their instructional goals, and plan their next steps.  Candidates will maintain a binder that documents how to use multiple sources of information to assess students’ progress toward meeting state-adopted content standards. 

	Lines of Evidence

	Course Syllabi:

HTH 106: Teaching Practicum I

HTH 110: Teaching Practicum II

HTH 114: Teaching Practicum III


4(b)
In the program, each candidate reads, begins to analyze, discusses and evaluates professional literature pertaining to important contemporary issues in California schools and classrooms.  Each becomes acquainted with and begins to use sources of professional information in making decisions about teaching and learning. 

Candidates must understand the diversity of their students as the foundation for building a repertoire of effective instructional strategies that can engage all students.  Candidates therefore must be familiar with the contemporary issues they and their students face in the classroom. Candidates are required to read, analyze, discuss and evaluate professional literature to develop this understanding of diversity.  Candidates also must be able to connect what they learn from that professional literature with their instructional practices.  They must be aware of the need to continually update their knowledge through reading, analysis and evaluation of new trends and research as they appear in the professional literature. 

All program courses will require reading, discussing and analyzing professional literature.  Required reading in the HTH Internship Program courses will include texts, journal articles and state academic frameworks.  Candidates will write reflections on the implications of what they have read for their own teaching and student learning.  Candidates will be trained to access current research using the Internet and to evaluate the materials they find online.  Each candidate will have full access to the Internet and web-based research throughout the program.  

Contemporary issues in California Schools and classrooms are specifically addressed in two HTH Internship Program courses: 

· HTH 103, Equity and Diversity: Social and Cultural Foundations.  This course will be taught in the first summer session, and is designed to expand candidates’ concept of culture and its implications for teaching and learning.  It will examine the major concepts and principles of historic and contemporary purposes, roles and functions of education in American society.  Candidates will study research on the inequalities in academic outcomes and how teacher and student expectations affect student achievement.  The course also will examine similarities and differences in students’ social roles in the classroom versus their community.

· HTH 112, the Philosophy of Education: Teaching Performance Expectations.  This course will consider the realities of California schools and the general purpose of schools in society.  Candidates will research various educational theories and apply those learning theories to their own pedagogical practice. 

	Lines of Evidence

	Course syllabi: 

HTH 103, Equity and Diversity: Social and Cultural Foundations

HTH 112, Philosophy of Education: Teaching Performance Expectations

HTH 106, Teaching Practicum I

HTH 110, Teaching Practicum II

HTH 114, Teaching Practicum III


4(c)
As candidates begin to develop professionally, the program encourages them to examine their own pedagogical practices.  Through reflection, analysis, and discussion of these practices, each candidate learns to make informed decisions about teaching and learning.

The Teaching Practicum courses will provide a forum in which candidates identify, address and solve problems, practice their teaching strategies and techniques, receive meaningful feedback from both their peers and their Mentor Teacher, and reflect on their teaching practice.  As the fieldwork becomes increasingly complex, the Practicum seminars will become key venues for candidates to meet the full range of Teaching Performance Expectations and prepare for the Teaching Performance Assessment.  

Candidates will examine their own pedagogical practices throughout the Practicum series as they collect evidence for their professional portfolio.  The portfolio will document the candidate’s growth and achievement of the TPEs and the successful completion of the TPA.  The portfolios will contain a wide range of reflections (including a personal statement on the candidate’s philosophy of education), instructional presentations and materials created by the candidate, and student work samples.  Candidates will use their portfolios to document their achievement in each of the domains within the Teaching Performance Expectations.  

Reflection is key to the successful completion of the HTH Internship Program.  The Mentor Teachers will document their evaluation of candidates’ work with reflective observation notes.  Along with course instructor feedback, this assessment component will provide relevant, meaningful feedback designed to enhance candidates’ confidence and competence in the classroom.

In HTH 106, Teaching Practicum I, candidates will evaluate instructional alternatives, articulate the pedagogical underpinning of their instructional decisions, and reflect on their teaching practices.  In HTH 110, Teaching Practicum II, candidates will learn to assess student needs, define important instructional goals, consider alternative strategies, and reflect on prior decisions and their effects.  In HTH 114, Teaching Practicum III, candidates will design a lesson plan that includes scaffolding activities in problem-based tasks.  In each Practicum, candidates will be required to write reflections as part of the course assignments, in which they will analyze and discuss their own teaching practice and learn to make informed decisions about teaching and learning.

	Lines of Evidence

	Course Syllabi:

HTH 106, Teaching Practicum I

HTH 110, Teaching Practicum II

HTH 114, Teaching Practicum III


4(d)
In the program, each candidate learns to teach and reflect on curriculum-based subject matter content in relation to (1) pedagogical perspectives embedded in state-adopted academic content standards, curriculum frameworks and instructional materials; (2) the intellectual, ethical, social, personal and physical development of students; (3) significant developments in the disciplines of knowledge; and (4) the context of California’s economy and culture.

Every methods course will include the state-adopted academic content standards, curriculum frameworks, and instructional materials.  Course texts will include the academic content standards for each subject area.  Course instructors will model the use of these documents as a core resource throughout the program.  Mentor Teachers will reinforce this by demonstrating their application in the field, and by helping candidates analyze student work, develop short-term and long-term goals, and design assessments of student learning.  Mentor Teachers will demonstrate the link between coursework and fieldwork as they model, guide and coach their candidates to implement the standards and curriculum in developmentally appropriate lessons for their students.

The first course in the program (HTH 101, Principles of Educational Psychology) will introduce candidates to the intellectual, ethical, social, personal and physical development of students.  The course will focus on how to create learning opportunities that support student development, motivation and learning. HTH 103 (Equity and Diversity) is designed to expand candidates’ concept of culture and its implications for teaching and learning.  It will examine the major concepts and principles of historic and contemporary purposes, roles and functions of education in American society.  Candidates will study research on the inequalities in academic outcomes and how teacher and student expectations affect student achievement.  The course also will examine similarities and differences in students’ social roles in the classroom versus their community.  HTH 112, the Philosophy of Education, will require candidates to reflect on and identify their own level of development as a self-assessment of their learning and teaching practice.  HTH 113 (Preparation to Teach English Language Learners) will review the cognitive, pedagogical and individual factors affecting student acquisition of language and classroom performance, and the impact of these issues on students, teachers and schools.  Each of these courses also will address significant developments in the academic disciplines.

Candidates will learn about teaching and learning within the context of California’s economy and culture.  They will demonstrate their understanding of this context through development of class profiles, community descriptions, and visits to students’ homes.  Mentor Teachers will be selected in part because of their knowledge and understanding of students’ home cultures.  They will coach their candidates in the field to help them develop and refine the communications skills they need to effectively work with parents, families and communities.  Candidates will receive one-on-one guidance on making home visits, making telephone calls to parents, and conducting parent conferences, with emphasis on methods for communicating with parents of different cultures, races, ethnicities and gender.  Mentor Teachers will monitor the candidates to ensure that they understand and have respect for the diverse family structures and community cultures they will encounter among their students.  

	Lines of Evidence

	Course syllabi:

HTH 101

HTH 103

HTH 112

HTH 113


4(e)
The program fosters each candidate’s realization that the analysis and assessment of alternative practices promote a teacher’s professional growth.  Each candidate learns to make pedagogical decisions based on multiple sources of information, including state-adopted instructional materials and curriculum frameworks, other professional literature, consultations with colleagues, and reflections on actual and potential practices.

The four preservice courses offered during the first summer session will stress that effective teachers are effective learners, and that reflection on the candidate’s teaching and learning is key to becoming an effective teacher.  Candidates will learn to analyze and assess their teaching practices in the initial program courses.  They will be trained to use formal and informal assessment tools (such as running records, surveys, questionnaires and standardized test results) to inform their instruction.  Alternative methods for instruction will be introduced in the preservice methods course (HTH 102) and reinforced in all subsequent coursework.

Each candidate will learn to make instructional decisions based on multiple sources of information. The Teaching Practicum courses will serve as the forum where candidates are able to synthesize, analyze and evaluate the multiple sources of information they receive in their coursework and fieldwork.  These information sources will include:

· State-adopted instructional materials and curriculum frameworks.  Every methods course throughout the program will include the state-adopted academic content standards, curriculum frameworks, and instructional materials.  Course texts will include the academic content standards for each subject area.  Course instructors will model the use of these documents as a core resource throughout the program.  Mentor Teachers will reinforce this by demonstrating their application in the field, and helping candidates analyze student work, develop short-term and long-term goals, and design assessments of student learning.  Mentor Teachers will demonstrate the link between coursework and fieldwork as they model, guide and coach their candidates to implement the standards and curriculum in developmentally appropriate lessons for their students.

· Professional literature.  All program courses will require reading, discussing and analyzing professional literature.  Required reading in the HTH Internship Program courses will include texts, journal articles and state academic frameworks.  Candidates will write reflections on the implications of what they have read for their own teaching and student learning.  Candidates will be trained to access current research using the Internet and to evaluate the materials they find online.  Each candidate will have full access to the Internet and web-based research throughout the program.  

· Consultations with colleagues.  The HTH Internship Program is designed to foster collaboration: among candidates and their peers in the Internship cohort; among candidates and the other members of their teaching team at the school site; among candidates and their other colleagues at the school site; between candidates and the course instructors; and between candidates and their Mentor Teachers.   Because candidates are teaching while completing coursework, they will be able to tap into the knowledge and expertise of their fellow teachers, including their Mentor Teacher.

· Reflections on actual and potential practices. As they undertake increasingly complex tasks and assignments, candidates will be encouraged to become more introspective as they connect pedagogical theory to critical reflective practice.  The assessment component of the program is aligned with the reflective practice to systematically provide relevant, meaningful feedback.  

	Lines of Evidence

	All course syllabi
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