Document 13: US North Star Academy Mid-Year Evaluation Rubric

This rubric developed by North Star is used to evaluate teachers mid-way through the school year on instruction, classroom management, and professionalism.  
Teacher’s Name: 
_____________ Grade Level and Subject:  


 Date of Evaluation: 



NORTH STAR ACADEMY MID-YEAR EVALUATION RUBRIC
INSTRUCTION

	INSTRUCTION
	Advanced
	Proficient
	Working Towards
	Needs Improvement

	Establishing

Learning Expectations


	· Teacher establishes, communicates, and demands high expectations for student learning, behavior, and quality of work.  

· Directions, procedures, learning objectives, and performance standards are consistently clear. 

· The teacher consistently sends the message that this work is important, that the student can do it, and that the teacher will not give up on a student.

· Teacher helps students to internalize these expectations and embrace the value of learning.
	· Teacher establishes, communicates, and demands high expectations for student learning, behavior, and quality of work.  

· Directions, procedures, learning objectives, and performance standards are consistently clear.

· The teacher sends the message that the work is important and that the students can do it.
	· Teacher inconsistently establishes, communicates, and demands high expectations for student learning, behavior, and quality of work. 

· Directions, procedures, learning objectives, and performance standards are inconsistent.

· The teacher sends the message that this work is important.
	· Teacher does not succeed in establishing, communicating, and/or demanding high expectations for student learning, behavior, and quality of work. 

·  Directions, procedures, learning objectives, and performance standards are frequently unclear.

· The teacher sends a message that s/he is giving up on students or lacks faith that they can do it.

	Use of 

Instructional Strategies


	· Teacher uses a multitude of instructional strategies and activities that are academically rigorous and highly engaging. 

·   Teacher consistently ensures student learning through modeling, guided practice, and independent practice.

·   Teacher actively seeks and implements new instructional strategies.
	· Teacher uses a multitude of instructional strategies and activities that are academically rigorous and highly engaging.  (including breaking down complex tasks, repeated practice, spiraling review)

· Teacher consistently ensures student learning through modeling, guided practice, and independent practice.
	· Teacher is limited in their variety of instructional strategies and/or not all activities are academically rigorous and highly engaging.  

· Teacher inconsistently uses modeling, guided practice, and independent practice.
	· Teacher may inappropriately rely on only one or two instructional strategies and activities.  These are insufficient to ensure academic progress.

· Students are not fully engaged in the learning.

	Engaging Students in Learning
	· Teacher has developed a classroom culture where 95-100% of the students are engaged in the learning activity, as demonstrated by their attentiveness and participation.

· Classroom activities are rigorous, interesting, and students are enthused about participating.

· 85%-90% of hands are raised when reviewing taught material. More than 50% of hands are up on new material
	· Teacher has developed a classroom culture where 90% of the students are engaged in the learning activity.

· Classroom activities are rigorous and interesting to the students.

· 75-85% of hands are raised when reviewing taught material. At least 50% of hands are up on new material.
	· Teacher has developed a classroom culture where-80% of the students are engaged in the learning activity.

· Classroom activities are somewhat interesting to the students but may lack sufficient rigor . 

· 65%-75% of hands are raised when reviewing taught material. About 35%-45% of hands are up on new material.
	· Students are not engaged in their learning.

· The teacher has to force students to interact with the material.

· Activities are dull, routine or not rigorous. 

· Not enough hands are up to show active engagement. 

	Questioning Technique
	· Teacher consistently uses a wide variety of questioning techniques to involve a majority of students including cold calling, using hand gestures, call-response, wait time and pre-calling.

· Teacher frequently encourages higher-order thinking by asking questions that require students to analyze, apply, synthesize or evaluate information.

· Teacher always uses a variety of techniques to push student thinking such as follow-up questions, getting students to respond to peer’s responses, asking how and why etc.
	· Teacher uses a variety of questioning techniques to involve a majority of students including cold calling, using hand gestures, call response, wait time and pre-calling.

· Teacher encourages higher-order thinking by asking questions that require students to analyze, apply, synthesize or evaluate information.

· Teacher consistently uses some techniques to push student thinking such as follow-up questions, getting students to respond to peer’s responses, how and why questions etc.
	· Teacher uses  questioning techniques to involve a majority of students including cold calling, using hand gestures, call response, wait time and pre-calling.

· Teacher occasionally encourages higher-order thinking by asking questions that require students to analyze, apply, synthesize or evaluate information.
· Teacher only occasionally uses techniques to push student thinking such as follow-up questions, getting students to respond to peer’s responses, how and why questions etc.
	· Teacher does not employ techniques to push for increased student participation in questioning.

· Teacher does not push for higher-order thinking and simply seeks correct answer responses to recall and comprehension questions.

	Reaching the 

Range of Learners

in a Classroom
	· Teacher has consistent classroom procedures and assignments that reach a range of learners.  

· Teacher is constantly reflecting on student learning and/or collaborating with colleagues, seeking new ways to simultaneously support students who struggle and challenge those who do not.
	· Teacher regularly has individual assignments that are both attainable to students with weaknesses in the subject area and challenging to students with strength in the subject area.
	· Teacher occasionally has individual assignments that are both attainable to students with weaknesses in the subject area and challenging to students with strength in the subject area.  Most of the time, however, teacher is targeting the average learner in the classroom.
	· Teacher is not reaching a range of learners.  Teacher is only targeting the average learner in the classroom and/or not reflecting on how to support students who are struggling and challenge those who are not.

	Knowledge and Use of

Lesson Plan Components- Do Now, WOI, Oral Drill, Closure etc.
	· Teacher regularly and effectively implements all the lesson plan components, as reflected in lesson plans and daily work.  

· Teacher develops assignments/ activities that are unique and creative but that fit within the structure of the NSA lesson plan.
	· Teacher regularly and effectively implements the lesson plan components, as reflected in lesson plans and daily work.
	· Teacher inconsistently develops and implements lesson plans that contain the components of the NSA lesson plan.  

· Teacher may not be implementing the lesson plan components appropriately.
	· Teacher regularly develops and implements lesson plans that do not contain the components of the NSA lesson plan and/or 

may not be implementing the lesson plan components appropriately.

	Responsiveness to

Daily Student Learning


	· Teacher is always responsive to students’ questions and level of comprehension, making major lesson adjustments when necessary.  

· Teacher accepts full responsibility for students’ daily learning and is persistent in making sure that students “get it.”

· Teacher is focused on a specific objectives and whether or not students mastering them..
	· Teacher is typically responsive to students’ questions and level of comprehension, remaining flexible when necessary. 

·  Teacher regularly accepts responsibility for students’ daily learning and comprehension of material.

· Teacher is focused on a specific objectives.  
	· Teacher demonstrates moderate responsiveness to students’ questions and level of comprehension.

·   Teacher may inconsistently accept responsibility for student’s daily learning and/or may not be aware of students’ lack of comprehension of material.

· Teacher moves ahead even though students are not mastering material. 
	· Teacher does not make lesson plan adjustments despite evidence of students’ lack of understanding.  

· Teacher does not accept responsibility for students’ daily learning and/or may be unaware of students’ lack of comprehension of material.

	Pace of Instruction


	· The pace of instruction is always highly efficient and engaging to students. 

·  Teacher adjusts the pace of instruction according to the needs of the activity, appropriately varying the pace throughout the lesson.  

· Students are rarely off task due to the lesson’s pace.

· Teacher is able to anticipate issues, overlap activities, and transition well.
	· The pace of instruction is usually efficient and engaging to students.  

· Teacher quickly adjusts the pace of instruction according to the needs of the activity or if students seem off task due to the pace.

· Teacher is able to overlap activities, and transition well.
	· The pace of instruction is inconsistent.  

· Sometimes the pace is too fast or too slow, causing students to move off task, while other times the pace is appropriate.  
	· The pace of instruction is not efficient or engaging to students.  

· It is often too fast or too slow, causing students to move off task.  

· Teacher does not adjust the pace according to the needs of the students or activity.   

	Classroom Environment


	· Teacher establishes a physical classroom environment that not only is highly conducive to student learning, but also aids student learning. 

·  The classroom is well organized and free of clutter.  Teacher has bulletin boards and visual displays to support student learning, including the necessary board displays (i.e., HW, agenda, objectives). 

·  Desk configuration and seat assignments are purposeful and thoughtful in order to maximize student learning.
	· Teacher establishes a physical classroom environment that is conducive to student learning. 

·  It is organized and free of clutter.  Teacher has bulletin board boards and visual displays to support student learning, including the necessary board displays (i.e., HW, agenda, objectives).
	· Teacher maintains a neat classroom yet does not utilize the organization of the room as a method to foster student learning.

·  Necessary board displays (i.e., HW, agenda, objectives) are apparent, but other displays are simply decorative, out of date, unnecessary, or just decorative. 
	· Teacher’s classroom is not conducive to student learning and/or is full of clutter.  


ADAPTING INSTRUCTION AND ASSESSMENT

	ADAPTING & ASSESSMENT
	Advanced
	Proficient
	Working

Towards
	Needs

Improvement

	Questioning and Checking for Understanding


	· Teacher constantly uses a variety of checking for understanding techniques to constantly monitor student learning.  Including frequent dipsticking, across many students (gestures, cold calling, feigning ignorance, collecting answers, peer to peer response, exit tickets, follow-up questions, whiteboards, etc.) 

· Teacher probes student answers and re-directs incorrect responses to develop clarity and help students self-correct.
	· Teacher often uses a variety of checking for understanding techniques to constantly monitor student learning.  Including frequent dipsticking, across many students (gestures, cold calling, feigning ignorance, collecting answers, peer to peer response, exit tickets, follow-up questions, whiteboards, etc.) 

· Teacher probes student answers and incorrect responses.
	· Teacher occasionally uses checking for understanding techniques to monitor student learning.  

· Occasionally responds to incorrect answers. 
	· Teacher plows ahead without monitoring student understanding or is unaware of whether or not students are learning.

· Teacher’s questioning is does not probe student thinking or push them to use higher order thinking.

	Use of Assessment Strategies


	· Teacher establishes and communicates clear assessment criteria to students.  

· Teacher employs a variety of assessment strategies and instruments, which include effective questioning methods, daily informal observation,  Checking for Understanding, quizzes ,unit tests, projects, and performance assessments(i.e., portfolios and rubrics)
	· Teacher establishes and communicates clear assessment criteria to students. 

·  Teacher employs a variety of assessment strategies and instruments, which include many but not all of the following:  effective questioning methods, daily informal observation,  Checking for Understanding, quizzes, unit tests, projects, and performance assessments(i.e., portfolios and rubrics).
	· Teacher inconsistently communicates assessment criteria to students and/or 

· Inconsistently employs a variety of assessment strategies and instruments. As a result, students may be confused about their progress in class. 
	· Teacher does not clearly communicate assessment criteria to students. 

· Teacher does not employ a sufficient variety of assessment strategies or instruments. As a result, students do not have an accurate notion of their progress in class. 

	Classroom Assessments


	· Classroom assessments are models for measuring student learning.

· Classroom assessments cover all skill and content material as outlined in the curriculum.  Classroom assessments are aligned with classroom activities and school assessments. 
	· Classroom assessments cover all skill and content material as outlined in the curriculum.  

· Classroom assessments are aligned with classroom activities and school assessments. 

· Assessments are given with enough frequency to monitor student learning. 
	· Classroom assessments inconsistently cover the skill and content material as outlined in the curriculum.  

· Classroom assessments may be inconsistently aligned with classroom activities and school assessments. 
	· Classroom assessments are not closely linked to the skill and content material as outlined in the curriculum and/or 

· Classroom assessments are not aligned with classroom activities and school assessments.

	Ability to Analyze Assessment Results


	· Teacher analyzes classroom and school assessment results in ways that are highly effective in the understanding of student progress and learning needs.

· Teacher makes detailed plans to address learning needs and follows through with them.
	· Teacher analyzes classroom and school assessment results in ways that are often effective in the understanding of student progress and learning needs.

· Teacher puts together a thorough plan to address learning needs post-assessment.
	· Teacher does not thoroughly analyze assessment results to understand student progress and learning needs. 

· Teacher only puts in minimal effort in developing plans to address learning needs post assessment.
	· There is little evidence that teacher uses assessment results to understand student progress and learning needs. 

· Teacher makes excuses for a lack of student learning, blaming the students or other reasons.

	Appropriateness of Response to

Assessment Results
	· Teacher provides timely, fair, accurate, and constructive feedback to students on their progress, especially after a major assessment.

· Teacher takes full responsibility for student failure and constantly works to respond to the students’ learning needs.

· Teacher will not accept high numbers of student failures and holds students accountable to completing all work.  
	· Teacher usually provides timely, fair, accurate, and constructive feedback to students on their progress, especially after a major assessment. 

· Teacher takes full responsibility for student failure and works to respond to the students’ learning needs.

· Teacher will not accept high levels of student failure and holds students accountable to completing work.
	· Teacher inconsistently provides timely, fair, accurate, and constructive feedback to students on their progress, especially after a major assessment. 

· Teacher does not always take full responsibility for student failure, allowing large numbers of students to fail. 
	· Teacher does not provide timely, fair, accurate, and constructive feedback to students on their progress and/or 

· Teacher does not make sufficient effort to ensure that most students achieve success allowing large numbers of students to fail.  or lowering expectations to let student pass too easily.

	Students’ Level of Growth on NSA Assessments 


	· Students have exceeded the North Star goal of 75 percent correct on the latest North Star assessment in the areas for which the teacher is responsible. 
	· Students have scored between 70 and 75 percent correct on the latest North Star Assessment in the areas for which the teacher is responsible.
	· Students have scored below 70 percent correct on the latest North Star Assessment in the areas for which the teacher is responsible.
	· Students have scored below 65 percent correct on the latest North Star Assessment in the areas for which the teacher is responsible.

	Appropriateness of Feedback on Progress Reports and Report Cards
	· Teacher’s comments on progress reports and report cards are specific, highly comprehensive, and helpful to all students and their families.
	· Teacher’s comments on progress reports and report cards are specific and helpful to all students and their families.
	· Teacher’s comments on progress reports and report cards are not consistently specific, may be too generic, and/or not helpful to students and their families. Or they may be full of typographical errors that require editing. 
	· Teacher gives broad and/or inappropriate feedback on progress reports and report cards, which is hurtful and/or unhelpful to the students and their families.


INSTRUCTION- CURRICULUM

	CURRICULUM
	Advanced
	Proficient
	Working Towards/Fair
	Needs Improvement

	Demonstration of
Subject Matter


	· Teacher demonstrates solid knowledge and understanding of the content matter and/or instructional strategies associated with the skill area. 

· Teacher presents current, innovative, and accurate information to students at all times.
	· Teacher demonstrates solid knowledge of the content matter and/or instructional strategies associated with the skill area.  

· Teacher researches and implements unfamiliar content and/or instructional strategies.
	· Teacher demonstrates a growing knowledge and understanding of the content matter and/or instructional strategies associated with the skill area.  

· Teacher inconsistently implements unfamiliar content and/or instructional strategies.
	· Teacher demonstrates outdated or little knowledge and understanding of the content matter and/or instructional strategies associated with the skill area.

	Lesson Design


	· Lessons are clearly aligned with the content and skill objectives that are outlined in the curriculum.  

· Goals and objectives are always being satisfied through the lesson’s activities.

· Lesson demonstrates a focus on specific mastery.
	· Lessons are aligned with the content and skill objectives that are outlined in the curriculum.  

· Goals and objectives are frequently being satisfied through the lesson’s activities.

· Lessons demonstrate mastery objectives.
	· Lessons are inconsistently aligned with the content and skill objectives that are outlined in the curriculum.  

· Goals and objectives are inconsistently being satisfied through the lesson’s activities.
	· Lessons are regularly not aligned with the content and skill objectives that are outlined in the curriculum, and/or 

· Goals and objectives are not being satisfied through the lesson’s activities.

	Use of Various

Skill and Content Sources


	· Teacher creatively incorporates various content sources into lesson design, which enhance and motivate student learning.

· These materials are high quality and appropriate to the objectives.
	· Teacher incorporates various content sources into lesson design and does not always rely solely on the text or curriculum.
	· Teacher inconsistently incorporates or exposes students to additional skill and content sources and relies most heavily on the text or curriculum.
	· Teacher does not incorporate or expose students to a variety of skill and content sources.

	Modification of Material for Students with Special Needs


	Teacher always makes necessary curriculum modifications for students with special needs, communicating regularly with the learning specialist. Teacher assumes full responsibility and seeks innovative ways to support them.
	Teacher always makes necessary curriculum modifications for students with special needs, communicating regularly with the learning specialist(s) about daily assignments and class assessments.
	Teacher inconsistently makes curriculum modifications for students with special needs.  Teacher inconsistently communicates with the learning specialist(s) about daily assignments and class assessments.
	Teacher does not make necessary curriculum modifications for students with special needs and/or does not communicate with the learning specialist(s) about daily assignments and class assessments.


COMMENTS ON CURRICULUM:

CLASSROOM MANAGEMENT
	CLASSROOM MANAGEMENT
	Advanced
	Proficient
	Working Towards
	Needs Improvement

	General Tone

of Classroom


	· The general tone of classroom is efficient, respectful and positive. 

· Students enter the classroom knowing that it is a place of learning and appear mentally prepared to complete work.  

· Teacher acts as a dynamic presence, demonstrating a strong sense of confidence and showing enthusiasm for the subject area.
	· The general tone of the classroom is efficient, respectful and positive.  

· Students enter the classroom knowing that it is a place of learning and appear mentally prepared to complete work.  

· Teacher demonstrates a sense of confidence and shows enthusiasm for the subject area.
	· The general tone of the classroom is inconsistent, varying in levels of positive interactions and efficiency.  

· Students do not always regard the classroom as a place of learning.  

· Teacher does not always demonstrate a sense of confidence and enthusiasm for the subject area.
	· The general tone of classroom is inefficient and/or negative.  

· Students do not appear to think of the class as a place of learning.  The teacher does not take the initiative to establish or change the tone.

	Use of

Management Strategies


	· School rules and values are clearly enforced and emphasized.  Teacher has so developed the STAR behaviors that students exhibit them with only a few reminders. 

· Teacher has implemented a multitude of management strategies (such as vigilant attention to detail, positive reinforcement, individual reprimands) so well that the class appears to have few if any management problems. 
	· School rules and values are clearly enforced and emphasized.   Teacher is vigilant about STAR behaviors and tends to them frequently without interrupting pace of instruction. 

· Teacher utilizes several management strategies, which may include attention to detail, positive reinforcement, individual reprimands, pace adjustments, and class consequences.
	· School rules and values are clearly enforced and emphasized but with mixed effectiveness.  STAR behaviors are not always addressed.  Corrections are frequent and interrupt the pace of instruction.

· Teacher is inconsistent in the use of management strategies and student behaviors can distract learning.
	· Teacher does not enforce or emphasize school rules and values.  

· Management strategies are generally not employed or employed ineffectively.  

· Classroom learning suffers from a lack of management. 

	Classroom Procedures


	· Teacher utilizes time well to maximize student learning, there is always a prompt start, smooth finish, and efficient transitions and routines. 

·  The classroom works like clockwork and seems as if it would flow whether the teacher was in the room or not.
	· The teacher utilizes time well to maximize student learning, including a prompt start, a smooth finish, and efficient transitions and routines.  
	· The class may not have a prompt start or a smooth finish.  

· Some classroom routines are efficient, while others are not, causing a lack of flow in the classroom.  
	· The classroom does not have a prompt start or a smooth finish. 

·  It does not have clear routines, which are poorly executed or are inconsistent.  

· The class lacks flow.  

	Level of On-task Behavior


	· In a lesson, all students are on task at all times.  

· If a student moves off task, teacher immediately addresses the student without major adjustments to the pace of instruction.

· There are no peer to peer off task side conversations.
	· In a lesson, nearly all students are on task at all times. 

·  If a student moves off task, teacher immediately addresses the student.

· There are few to no peer to peer side conversations
	· In a lesson, 80% of students are consistently on task.  

· The teacher does not always notice and/or address off-task behavior.
	· In a lesson, fewer than 80% of students are on task.  

· The teacher may not notice and/or much class time is wasted with efforts to refocus the class.

	 Ability to Refocus a Class


	· When necessary, teacher efficiently and positively refocuses a class when students move off task or lose concentration.  

·  Students respond immediately and appropriately to correction, demonstrating respect for the teacher and each other.
	· Teacher usually recognizes the need to refocus a class.  

· Students respond immediately and appropriately to correction, demonstrating respect for the teacher and each other.
	· Teacher inconsistently recognizes the need to refocus a class and may allow problems to escalate.

· Students do not always respond appropriately to correction.
	· Teacher demonstrates an inability to recognize when a class needs to be refocused and/or 

· Demonstrates an inability to refocus a class.

· Problems often escalate diminishing learning. 

	Appropriate Use of

Class Time


	· There is a constant tangible sense of urgency communicated by the teacher.

· Classroom time is clearly for teaching and learning

· .  Teacher uses each minute of class productively.
	· Most classes there is a sense of urgency for learning.

· Classroom time is clearly for teaching and learning.  
	· Most classroom time is for teaching and learning but time is occasionally lost unnecessarily.
	· Classroom time is not always for teaching and learning.  Explanation: 

	Dealing with Challenging Situations and Students


	· Teacher deals appropriately and quickly with challenging situations and students without derailing the learning process.

· Teacher knows when and how to diffuse these situations in order for the student to calm down and return to learning or when admin. Is needed..
	· Teacher normally deals in an appropriate way with challenging situations and students. 

·  Teacher usually knows when and how to diffuse these situations and/or when to involve administrators.
	· Teacher does not consistently deal in an appropriate way with challenging situations and students.  

· Teacher does not always know when and how to diffuse these situations. The teacher may be too reliant or not utilize the administration. 
	· Teacher has difficulty dealing with challenging situations and students.  

· Problems occur frequently in the classroom, resulting in an unsafe or off-task learning environment.  

· Teacher may be over reliant or not involve administration at appropriate times.

	Relationships with Students


	· Teacher creates a climate of caring in the classroom by addressing students in a respectful and positive manner.  

· Teacher demonstrates open concern and develops a sense of responsibility for students’ academic and personal growth. Teacher demonstrates the s/he will not give up on students.
	· Teacher addresses students in a respectful and professional manner.  
· Positive relationships with students support learning in the classroom.
· Teacher is willing to go above and beyond to help students.
	· Teacher does not consistently address students in a professional manner and/or 
· Fails to establish positive relationships with students that support learning.
	· Teacher’s relationships with students are inappropriate.  Explanation:


COMMENTS ON CLASSROOM MANAGEMENT:

 PROFESSIONALISM
	PROFESSIONALISM
	Advanced
	Proficient
	Working

Towards
	Needs

Improvement

	Timeliness

(School Day, Classes, Meetings)


	Teacher is always punctual for the school day, scheduled classes/pick-up times, and/or meetings.
	Teacher is usually punctual for the school day, scheduled classes/pick-up times, and/or meetings.
	Teacher is inconsistently punctual for the school day, scheduled classes/pick-up times, and/or meetings.
	Teacher is rarely on time for the school day, scheduled classes/pick-up times, and/or meetings.

	Ability to

Meet Deadlines


	Teacher always meets deadlines for lesson plans, progress reports, and/or report cards. 
	Teacher usually meets deadlines for lesson plans, progress reports, and/or report cards.
	Teacher inconsistently meets deadlines for lesson plans, progress reports, and/or report cards, which may cause inconveniences to self and/or school.
	Teacher consistently does not make deadlines for lesson plans, progress reports, and/or report cards, which may create challenges for self and/or school.

	Professional Development


	Teacher is a leader in professional development.  S/he actively seeks out and implements professional development strategies in his/her classroom.  S/he successfully implements strategies taught at NSA or outside workshops.  Teacher is willing to actively train other teachers in their developed expertise.  
	Teacher actively seeks out and implements professional development strategies in his/her classroom.  S/he successfully implements strategies taught at NSA or outside workshops
	Teacher only occasionally seeks out and implements professional development strategies in his/her classroom.  Sometimes implements strategies taught at NSA or outside workshops
	Teacher does not take steps to seek out or utilize professional development opportunities.  S/he is not an active participant in NS workshops and rarely implements new strategies.  

	Relationships with Families


	Teacher often engages families in the instructional program, as well as shares observations about the emotional and social development of the students.  Teacher makes frequent phone calls, keeping parents informed of successes and struggles.
	Teacher communicates frequently with families to inform them of the instructional program and student progress.  Teacher calls home with both good news and concerns..
	Teacher makes an effort to inform parents of the instructional program and student progress but does not do so frequently or only for problems..  
	Teacher makes little or no attempt to inform families of the students progress.  

	Relationships with Colleagues/ School


	Teacher’s relationships with colleagues are extremely positive, collaborative, and generous.  Teacher assumes leadership among colleagues, often supporting them and engaging in professional exchange.  Teacher is a positive influence about the school, job and students.
	Teacher’s relationships with colleagues are positive and collaborative.  Teacher is upbeat, positive and does not complain often.  Teacher regularly engages in professional exchange with colleagues.
	Teacher’s relationships with colleagues are uneven.  Teacher can be negative and or complain about school, job, and kids.  Teacher occasionally engages in professional exchange with colleagues.  Collaboration is not consistently evident.
	Teacher’s relationships with colleagues negatively affect the working environment.  Teacher complains frequently and is negative about the school/job/kids.  Teacher rarely engages in professional exchange with colleagues.  Collaboration is not evident.

	Relationship with Administration


	Teacher consistently seeks administrative support at appropriate times.  Teacher reflects upon and integrates feedback from administration, implementing suggested improvements.
	Teacher frequently seeks administrative support at appropriate times.  Teacher integrates feedback from administration, implementing suggested improvements.
	Teacher does not seek administrative support at necessary times. Teacher does not implement suggested improvements from administration in a timely or consistent manner.
	Teacher does not seek administrative support at necessary times.  Teacher does not implement suggested improvements and/or may reject feedback from administration.

	Professional

Dress and Attitude


	Teacher’s dress always models professional attire.  Teacher’s attitude is positive and respectful of students, families, colleagues, and administration.  Teacher participates actively and positively in meetings and workshops.
	Teacher’s dress is professional.  Teacher’s attitude is respectful of students, families, colleagues, and administration.  Teacher participates actively in meetings and workshops.
	Teacher’s dress is mostly professional.  Teacher’s attitude in inconsistently professional with students, families, colleagues, and/or administration.  Teacher does not participate regularly and/or positively in meetings and workshops.
	Teacher’s dress is not professional.  Teacher’s attitude is negative, inappropriate, and/or disrespectful to students, families, colleague, and administration.  Teacher does not participate regularly and/or positively in meetings and workshops.

	Additional Contributions and Responsibilities


	Teacher puts in an extraordinary amount of time and effort to contribute to student and school success.  Teacher independently assumes additional responsibilities when necessary and demonstrates leadership. Teacher is always willing to lead and /or pitch in with events or other school needs.
	Teacher puts in extra time and effort to contribute to student and school success. Teacher often assumes additional responsibilities when necessary, especially when asked. Teacher shows leadership potential.  Teacher is willing to pitch in and help with events or school needs.
	Teacher puts in sufficient time and effort to contribute to student and/or school success. Teacher occasionally assumes additional responsibilities.
	Teacher puts in minimal time and effort to contribute to student and school success.  

· Teacher does not assume additional responsibilities.


COMMENTS ON PROFESSIONALISM:

